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1.0 Introduction
The current use of technology in education and the 
classroom is always rapidly changing and evolving. The 
implementation and ‘blending’ of technology with the 
face to face classroom instruction, or blended learning, 
has been ongoing since the 1960s (Bersin, 2004). 
Blended learning can be defined as “a combination of 
face-to-face (FtF) and computer-assisted learning (CAL) 
in a single teaching and learning environment” (Neumeier, 
2005). While research is still ongoing, more recent 
research suggests that blended learning, if mindfully 
implemented, can provide effective benefits to students 
and teachers (Kintu et al, 2017; Mondejar, 2017).
In late 2019, a global pandemic was declared due to 
spread of the severe acute respiratory syndrome 
coronavirus 2 or SARS-CoV-2 (Covid-19) (Gorbalenya et 
al., 2020). The Covid-19 global pandemic thus caused 
a variety of problems in many industries across the 
globe, including education. Many universities were 
forced to suddenly implement distance learning style 
courses and social distancing procedures for their 
students (Hechinger & Lorin, 2020). Thus, those 
students and teachers, some of which had never taught 
or taken an online class before, were forced to swiftly 
learn how to use distance learning technologies, such 
as computers and video meeting software in a very 
limited time frame (Hechinger & Lorin, 2020). This study 
will not explore the execution of distance learning at 
universities due to Covid-19.  Instead, the purpose of 
this study, which uses a mixed-method approach, is to 
investigate the attitudes students had towards the use 
of technology and how they feel about the increased 
use of blended learning following the recent application 
of distance learning due to Covid-19 in 2019-2020. 
In the past, at Shizuoka University of Art and Culture 
(SUAC); a small prefectural university of about 1,500 
students located in Hamamatsu, Shizuoka, Japan, 
distance learning was not largely implemented and any 
use of blended learning was left solely to the teacher’s 
discretion. As previously stated, the purpose of this 
study is to survey students and investigate their 
attitudes towards the increased implementation of 
blended learning, particularly in the English as a foreign 
Language (EFL) environment, and how it may benefit 
them and their teachers in the future after classes 
return to a more normal setting. This research analyzed 
the opinions of students both before the distance 
learning semester started and after. Both surveys and 
interviews were done to collect the data for this research. 
The researcher, a full-time native English-speaking 









　This paper investigates, using a mixed methods approach, students’ basic technological capabilities, willingness to improve those capabilities 
and whether or not they would want to have a more blended learning English as a foreign language (EFL) experience. Two surveys and two 
interviews were administered to 72 students at a small liberal arts college in Japan. The research was done in the midst of the Covid-19 global 
pandemic when educational institutions scrambled to implement socially distanced, e-learning style courses for students. Some of the students 
had never used technology or computers to this extent in their courses before. This sudden implementation of technology in classes was the 
premise for the research question, “will students want to continue the use of technology in a more blended setting after the Covid-19 pandemic 
has subsided?” The concept of blended learning and its general effects are discussed as well the effects it has in language learning. The 
results suggest that students are interested in improving their technological capabilities as well as interested in increasing the use of blended 
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have experience with distance learning, but would be 
accepting of the increased use of technology and more 
implementation of blended learning in the EFL 
environment. 
2.0 Literature Review
Over the past two decades, research has been 
conducted on a shift in higher education (HE) course 
content delivery, instruction, and teacher-learner 
interaction that occurs neither wholly face-to-face (FtF), 
nor entirely online, but rather a blended mixture of the 
two, also known as blended learning (Buckley et al, 
2010). The shift towards student-centered learning and 
the increased adoption of online components as part of 
once traditional HE instruction formats has led 
researchers to the belief that in order to address some 
of the limitations associated with the exclusive use of 
distance-learning or FtF learning, there is a need to 
adopt a more blended approach (Ituma, 2011). 
2.1 Blended Language Learning
Blended learning research in the language acquisition 
spectrum has shown a positive impact on learner 
independence (Murray, 1999), improve student 
attitudes and motivation (Ushida, 2005), and provide 
flexibility of resources, such as time and space allocation 
(Blake et al, 2008). On the other hand, there has also 
been research that shows that it may not be all that it 
seems. For example, a meta-analysis of 176 studies on 
distance and FtF learning, showed that students in 
online learning conditions only performed slightly better 
than their FtF peers (US Department of Education, 
2010). The lack of experience has been noted in past 
research and found to be that the success of distance 
and blended learning is highly dependent on experience 
in internet and computer applications (Picciano & 
Seaman, 2007). However, considering both the positive 
and negative aspects of blended learning implementation 
in language acquisition, with research still ongoing, 
technology still being improved. While younger, more 
technologically capable students and teachers as well, 
there is room to believe that blended learning will 
become more widely accepted and mainstream. 
The constant addition of new technologies being added 
and developed that support a blended EFL instructional 
format bring added benefits as well as challenges to the 
dynamic of language learning (Johnson, Marsh, 2014). 
Consequently, the possibility for the previous negative 
research to be overturned is also achievable.  Newer 
types of online assessment opportunities and the 
continual improvement of currently used tools such as 
blogs, discussion forums, video conferencing, video 
recording, etc., also allow for near unlimited individual, 
peer-to-peer, small group, and whole group activities, 
projects, and assignments (Johnson, 2014).  Thus, by 
opening up possibilities for more interactions between 
teacher and students outside of the classroom, new 
kinds of activities and communication become possible 
in FtF sessions as well (Senior, 2010). 
Research into blended learning is of critical importance 
in order to develop and further understand the impact 
and benefits of blended learning (Johnson & Marsh, 
2014). Thus, the more teachers and students use it, 
the quicker it will be to see the effects in a broader 
spectrum. Some of these effects include the ability to 
extend the amount of time through an internet-based 
learning platform, for study, practice, and play with 
blended course content through guided practice outside 
of the classroom (Johnson, Marsh, 2014).  However, 
simply putting EFL content for students to access 
online is usually insufficient. Online content must 
become an integral part of the overall course in order to 
achieve the learning goals of the course. Teachers need 
to play a leading role in this integration and change their 
instructional methods in ways that promote student 
engagement (Johnson, 2014). 
The overall goal for teachers should be increasing the 
use and exposure to the second language (L2) at hand. 
The additional exposure from the features of a properly 
implemented blended learning environment can do that 
not just by expanding opportunities in the classroom, 
but also outside of the classroom.  Results from a study 
(Murday, Ushida & Chenoweth, 2008) showed that the 
students demonstrated an increase in motivation over 
time following the implementation of blended learning. 
This study allowed more time for the students to 
participate in other activities, again expanding their 
exposure while at the same time increasing their 
motivation to the L2. Blended learning seems to hold 
promise into the future as a methodology that 
substantially increases student satisfaction and 
motivation, (Woltering et al, 2009; Wu et al., 2010) 




1.　Do you think you are technologically capable?
2.　 Do you hope to improve your technological 
capabilities this semester?
3.　 Would EFL students be willing to do a blended 
learning class after the Covid-19 pandemic has 
subsided and distance learning classes have 
ended?
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Methodology
This research uses surveys and interviews that were 
administered to collect the data in the spring semester 
of 2020. Five-point Likert-scale question surveys are 
administered using Microsoft Forms. The interview asks 
students to explain their reasons for their answers to 
the survey and to give more feedback. This is a one 
semester study administered in two parts, before the 
semester starts and after the semester finishes. 
Participants 
This research surveys a majority first year cluster (n = 
63), with second year (n = 5) and third year (n = 4) EFL 
students as well. The first survey takes place before the 
semester and another follow up after the semester. The 
total number of participants in this study, which includes 
both pre and post-semester surveys is 72. At SUAC 
there are four departments, a mix of students from all of 
which took part in the survey, the departments include: 
The Faculty of Design and the Faculty of Cultural Policy 
with departments of Cultural Policy, Art Management 
and International Culture. All students are between the 
ages of 18 to 23.  
Instruments
The pre-semester survey results were used to measure 
students' basic understanding and proficiency with 
technology and distance learning as well as their desire 
to improve with said technology. The post-semester 
results were used to measure students’ improvement 
and acceptance of technology as well as their 
enthusiasm towards a more blended learning oriented 
EFL class in the future. The interviews, done after the 
two surveys, were used to have students provide more 
details and further explanation to their answers in the 
survey. 
Results
The first of two surveys and interviews administered to 
students (n = 72) is to determine their opinions of their 
computer capabilities and if they hope to improve their 
technological capabilities during the distance learning 
semester. The post-semester question asks for their 
interest and willingness to increase blended learning 
courses in the post-covid-19 setting.  The first question, 
which asked students if they are technologically 
capable, using a 5-point Likert scale format.  The results 
(figure 1) ranged from (1) strongly disagree to (5) 
strongly agree. The mean was below neutral, at 2.79. Of 
the 72 students surveyed, 20 students responded that 
they agree (4) or strongly agree (5) they are 
technologically capable, contrastingly 31 students 
responded that they strongly disagree (1) or disagree 
(2).  The other pre-semester start survey question asks 
if they hope to improve their technological capabilities or 
not.  The vast majority of students’ answers in the 
survey said that they would like to improve (n = 65) 
during the distance learning semester, or about 90%.
The post-semester survey asks students if they would 
be willing to have a more blended learning style EFL 
course (figure 2).  This also uses a 5-point Likert scale 
style format. From 1 or strongly disagree to a 5 or 
strongly agree. The majority of students said they agree 
(4) or strongly agree (5) (n = 42) to this question, which 
was about 60% of the total students. While few 
students (n = 10) said they disagree (2) and zero 
students said they strongly disagree. Those students 
made up about 15% of the total.  The average score for 
this question was 3.61 in favor of increasing blended 
learning in EFL courses.
Following the survey, students took part in a short 
interview, which asks students (n = 33) to further explain 
and give added feedback to the survey questions. There 
were both negative and positive comments to the 
questions.  Some examples that students had were 
that of technical difficulties with audio, Wi-Fi, or sharing 
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work online. Other students said that if communications 
tasks were to be completed online, doing so with 
technical difficulties would cause more problems. On 
the other side of the spectrum some of the positive 
comments were as follows. Many student comments 
suggest that they find using the online systems like 
Microsoft Teams, helped them prepare for and manage 
classes more easily. They also commented that they do 
not have to worry about losing documents like syllabi or 
other handouts because they are all hosted online. 
Another positive comment students had was that they 
are able to save more time because of the organization 
already done for them using the software, for example 
like Microsoft Teams. One last comment that stands 
out was the ease they had focusing while at home.  
Discussion
In this study we have investigated the opinions, 
willingness and desire of students regarding improving 
technological capabilities and increased blended 
learning in an EFL setting. The study suggests that 
there is motivation to use and improve their language 
studies using blended learning. The purpose of the split 
survey was done under the hypothesis that many 
students had low technological competencies and are 
unsure if they would feel confident in a blended learning 
EFL course. Further investigation in this area will not 
only need to document students’ reasons for wanting a 
blended learning course, but also to illuminate their 
experiences in blended learning EFL courses. For 
example, how do students’ and teachers’ experiences 
influence their beliefs about online hybrid and face-to-
face blended courses? (Gleason, 2013). The higher 
computer competences are an antecedent factor for 
blended learning effectiveness as noted by Hadad 
(2007) and this study finds learners confident and 
competent enough for the effectiveness of blended 
learning in EFL.  
A lack in computer skills causes failure in e-learning and 
blended learning as noted by Shraim and Khlaif (2010). 
Therefore, overcoming this is imperative to solving the 
question of “Is blended learning truly effective?” Even 
after students were given experiences to use technology 
in a distance learning style course, that kind of class 
and a blended learning style course are of course 
different. The kinds of computer and technological skills 
needed for both are however similar and therefore this 
research can still adequately answer the research 
questions.  Determining the attitude and willingness to 
continue using technology as well as the students 
desires to improve is critical to properly implementing a 
successful blended learning EFL course in the future.
Another dilemma and arguably one of the biggest with 
blended learning in EFL courses which is also mentioned 
by Gleason (2013), is potentially losing or reducing the 
opportunity for students to relax with the language and 
use language in a fun way in the class. This loss of 
communicative opportunities in the classroom has 
strong implications for proponents of communicative 
teaching methods, like task-based language teaching 
(Skehan, 1998; Willis, 1996), since interactive tasks 
may prove more difficult to carry out online. However, 
due to the increase and ever improving capabilities of 
technology, the possibility for teachers and students to 
overcome this challenge is there.
Conclusion
According to Lewis (2009), “technology is nothing 
without a teacher and a plan.”  In a blended learning 
context, teachers working with students and students 
spending a great deal of time on L2 acquisition remains 
the basic dynamic. Thus, an effective blended learning 
environment is necessary in undertaking innovative 
pedagogical approaches through the use of technology 
in teaching and learning (Justice & Zhu, 2017). 
Technology is constantly evolving and improving which 
results in improving the potential for better blended 
learning course designs. Universities should continue to 
strengthen blended learning approaches which can 
enable more effective learning. Because blended 
learning offers students the opportunity to spend more 
of their time on relevant, meaningful language activities 
outside of the classroom and prolonged involvement 
with EFL is key to successful language acquisition, 
blended learning should be a more foundational part of 
students’ language learning experience.
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